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Background and objectives. In Ukraine,
until the mid-2000s, social policy with
regard to people with disabilities was
primarily compensatory in nature. Now
the situation is gradually changing, the
objectives of social policy are recognized
to ensure equal rights and opportunities
for people with and without disabilities.
With the signing (2008) and ratification
(2012) of the UN Convention on the
Rights of Persons with Disabilities, our
country has assumed the obligation to
ensure the full social participation of
people with disabilities in society. One of
the resources that increase the chances of
people with disabilities to master various
spheres of life can be higher professional
education, especially in an inclusive
format.

Methods. The study used: biographical
method and interview method — to collect
and summarize the information obtained;
statistical method — to process the results
of the survey, predictive method — to
summarize various aspects of the use of

Findings. The potential of the institute of
higher professional education as a channel
of social inclusion is proposed to use both
at the macro level through the use of the
model of socio-entrepreneurial approach
of forming a system of higher
professional inclusive education, and at
the micro level through the identification
and description of practices of forming an
inclusive format of education in a
particular university and tracing the life
trajectories of people who received higher
professional education in an inclusive
format.

Conclusion. The analysis of the successes
and difficulties of higher professional
education for people with disabilities
shows that there is an objective need to
consolidate the efforts of the higher
education community with regional public
organizations,  executive  authorities,
regional and city institutions of health,
education and social protection to support
young people with disabilities.
Keywords: inclusive education; higher
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Kuiscokuii nayionanvuuil ynigepcumem mexHoN02Il
ma ouzauwy, Ykpaiuna.

Komynanvnuii  3axnao «Xapxiscoka eymanimapho-
neoazcociuHa axaodemisy Xapxiecvkoi obaacHoi paou,

Ykpaina.

IlocTanoBka nmpo0Jjiemu Ta 3aBJAaHHs. B
Vkpaini  npo cepemunn  2000-x  pp.
comiajgbHa TOJITHKAa O[O0 JIIOIEH 3
OOMEKEHUMH MOXIJIUBOCTSIMH  HOCHJIA
NepeBaXHO KOMIEHCAIIMHUKN XapakTep. B
JaHUM  4Yac  CHUTyallis  TOCTYIOBO
3MIHIOETLCSI, 3aBJAHHIMHM  COIUAJILHOL
MOJITUKA  BHU3HAETHCS  3a0e3MeUCHHS
PIBHUX TIpaB Ta MOXJIMBOCTEU JIJIsl JTIOIEH
3 1HBAJIIAHICTIO Ta 0€3. 3 mianuca”HHIM
(2008) 1 patudikamiero (2012) Konenii
OOH mnpo npaBa iHBadiAiB Hala KpaiHa
B3ssla Ha cebe 3000B'S3aHHS  IOJI0
3a0€3MeYeHHs  TOBHOTO  COI[aJIbHOTO
y4acTi JIIoAedl 3 1HBAIIIHICTIO B KHUTTI
cycrninbcTBa. OIHUM 3 pecypciB, IO
HiABUINYIOTh IMAHCH JIOAeH 3 oOMme-
KEHUMHU MOXKIJIMBOCTSMU Ha OCBOEHHS
HAMH PpI3HUX cdep KUTTA, MOXKeE
BUCTYIIUTH BUIIy TMpodeciiHy OcCBITY,
0COOJMBO — B 1HKIIIO3UBHY (hopMarTi.

Metoau. YV nociipkeHH1 OyJd BUKOPHC-
TaHi: Olorpadiunuii Merog 1 MeTOxq
1HTEpB'I0 — JuIa 300py Ta y3arajJbHEHHS
oTpuMaHoi 1HopMallii; CTaTUCTUYHUI
MeTOoJ1 — Jisi 0OpOOKH pe3ysIbTaTiB OMUTY-
BaHHs, MPOTHO3HUN METOJ — ISl y3arajb-
HEHHSI PI3HUX AacCIEeKTiB BHUKOPHUCTAHHS
dbopmaTy IHKIIO3MBHOTO HABYaHHSI B
cucTeMi BUIIOi PO eciitHOi OCBITH.

PesyabraTn.  IloTeHuian  iHCTUTYTY
BHINOI TPOQeciHHOI OCBITH SK KaHAITY
COLlIaJbHOI  1HKIIO31i  3alpPOMOHOBAHO
BUKOPUCTOBYBAaTH SIK Ha MAaKpOpPIBHI
yepe3 BUKOPUCTAHHS MOJENI COLIaIbHO-
MIPUEMHUIIBKOTO TiAX0Ay (popmMyBaHHS
CUCTEMH BUILOT npodeciitHoi
IHKJTFO3UBHOT OCBITH, TaK 1 Ha MIKPOpPIBHI
yepe3 BUSBICHHS 1 ONHC TMPAKTHUK
dbopMyBaHHS IHKIIO3UBHOTO (hopmary
HAaBYaHHS B KOHKPETHOMY YHIBEPCHUTETI 1
IPOCTEKEHHSI  JKUTTEBUX  TPAEKTOPIH
JIOZCH, K1 OTpUMANIM BUILY NpodeciiiHy
OCBITY B IHKJIIO3UBHY (popmari.
BucnoBku. [IpoBenenuii aHani3 ycnixis i
TPYJIHOUIIB BHIIOI TNpodeciiHOl OCBITH
moAe 3 OOMEXEHHMMH MOKIHBOCTSIMU
MOKa3Ye, 101() 00'€KTUBHO ICHy€
HEOOX1IHICTh KOHCOI1Aari1 3YCHJITb
CHUTHPHOTH OpTraHi3aiiii BUIIOi OCBITH 3
perioHaTbHUMHU TpOMaJICbKUMU
OpraHizaiisiMM, OpraHaMd BHKOHABYOl
BJAQ/M, PETIOHAIBHUMH Ta MICBKHUMH
3aKJIalaMd OXOPOHHU 30POB'S, OCBITH 1
COLIIAJILHOTO 3aXHCTy HAaceJIeHHA JUId
MIITPUMKH MOJIOJUX 1HBAJII B,

KarouoBi cioBa. I1HKIIO3MBHA OCBITa;
BUIY MNpodeciiiHy OCBITY; JIIOAH 3
00OMEXEHUMHU MOXJINBOCTSIMH 3/10POB'SI.
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Introduction. Currently, the integration of people with disabilities into the
everyday life of society is of great importance (Chambers, 2015), which is
largely due to the increased awareness of the value of human diversity (Shved,
2015). Studying the history of the development of inclusive practices
(Stentiford, 2020) in the system of Ukrainian education makes the process of
socialization of a person (Barkas et al., 2020) with disabilities effective
(Martinez et al., 2020), based on an individual approach to everyone
(Kolupaeva, 2009). To date, the so-called "inclusion without borders" (Lorraine
et al., 2017), which implies the widespread implementation of joint learning,
which often has a negative impact on the educational process, has become
widespread (Gunn, 2017). In recent years, the educational space of Ukraine has
undergone significant changes (RFIE MESU, 2011), largely due to the need to
bring the existing legislative framework in the country (LUE OIED, 2014; LUE
PAPSEN, 2017) in line with international standards and requirements for
ensuring equal rights to education for special categories of citizens (CIED,
2010). The values and principles of educational and social inclusion translated
into varied educational environments (Brown, 2016) have significantly changed
the landscape of education and defined the essence of the changes taking place
at different levels of education (Osler, 2012). Applied to the level of higher
education, the challenges (Agbenyega et al., 2014) came to the fore not only to
create special conditions for students with disabilities (Outhred, 2012), but also
to form in Ukrainian universities a system of resources (del Mar Garcia-Vita et
al., 2019) to ensure the accessibility of professional education (Barton, 1999), its
quality and the possibility of further integration of young disabled people in the
labor market, opening their own businesses (Forlin et al., 2014).

The purpose of the study is to propose a socio-entrepreneurial approach in
higher education institutions on the example of inclusive. The study was
conducted in 2020 on the basis of the data of universities in the "A" category of
the Consolidated Rating of Higher Education Institutions of Ukraine TOP-2020
(CRUU, 2020).

Materials and methods.

Data description. The initial data for the research were students with
disabilities (50 people) studying at institutions of higher education (HEIS);
people under the age of 35 with disabilities (50 people). As a result of the survey
the socio-economic characteristics of individuals with disabilities were
differentiated. According to the results of the study, even with comparable
disability groups and belonging to the same age group, differences in education
of people with disabilities cause significant differences in socio-economic
activity, material well-being, the breadth of social networks, family status — i.e.
in the implementation of social needs of the individual (Table 1).
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Table 1
Characteristics of the professional situation of people with disabilities,
as a percentage of respondents

Groups of people with disabilities with different levels of
education
Indicators Have_no Havg a Including higher
professional professional .
. . education
education education
2019 | 2020 | 2019 | 2020 | 2019 | 2020
Employment in the economy of people with disabilities
- employed in the economy 7,8 9,0 21,9 23,5 33,5 32,2
- not employed in the economy | 92,2 91,0 78,1 76,5 66,5 67,8
Employed in the economy
According to the characteristics of employment
- employed 60,0 85,0 79,3 91,9 88,8 90,1
- are not employed 40,0 15,0 20,7 8,1 11,2 9,9
By class group
- managers 5,2 0 7,6 1 16,0 2,5
- speC|a_1I|_sts _of the highest level 0 0 257 187 54,0 455
of qualification
- mid-level specialists 10,7 0 20,0 8,8 12,5 2.4
- employees engaged in
preparation of information and| 5,4 1,9 4,3 9,6 0 6,3
documents
_service sector - WOTKers,| 51| 194 | 86 | 158 | 32 | 14,2
ousing and utilities workers
- qualified agricultural and
industrial workers 21,1 16,6 3,0 19,5 0 /8
- operators, operators,
machinists and operators of| 7,2 12,8 6,4 9,5 0 13,5
installations and machines
- unskilled workers 30,4 49,5 24,5 17,1 14,3 7,8
Not employed in the economy
By availability of paid work before the beginning of the survey year
- had a permanent job 35,0 29,2 77,7 73,2 75,5 80,5
- had a job, but not 141 | 160 | 71 | 134 | 45 7.9
permanently
- never worked 51,0 54,8 15,2 13,4 19,8 11,6

The higher the level of education of people with disabilities, the more
frequently they are employed in the economy: among individuals with higher
education a third are employed in the economy; compared to them the
employment rate of people with any level of vocational education is 1.5 times
lower, people without vocational education — lower by more than 3 times.
Among those unemployed in the economy, people with vocational education,
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including higher education, have had work experience in the past in the vast
majority (over 80%), while the majority of people with disabilities and without
vocational education have never worked. People with disabilities who are
employed in the economy are mostly employed and occupy positions that
correspond to their level of education: the higher the level of education, the
higher the professional position. Most people with higher education in the
workplace occupy positions that correspond to their level of qualification, and
only a small fraction are employed in unskilled labor. A large part of employees
with disabilities without vocational education are employed in unskilled labor.
Differences in education of people with disabilities contribute to the
differentiation of their income — the higher the level of education, the smaller the
proportion of poor people with disabilities, whose average per capita income is
less than the regional subsistence minimum for the able-bodied population.
More than 50% of people without vocational education live below the poverty
line, while this indicator among those with higher education does not exceed
30%.

Method description. The following methods were used for the research:
biographical method; interview method; statistical method; predictive method.

Biographical method and interview method were used to analyze the data
obtained, a scheme was developed including the following key elements: 1) the
result of overcoming (getting higher professional education, work,
entrepreneurial activity, social activity, hobby); 2) the agents and resources
involved in obtaining the result; 3) the way of access to external resources
(participation in competition on general grounds or use of state benefits for
people with disabilities); 4) the form of overcoming activity (inclusive or
exclusive); 5) the subject of initiative to launch the overcoming process (the
respondent himself, members of his close social environment or All the
strategies of our respondents were divided according to their main sphere of
implementation: labor/business activity, social activity, and getting higher
professional education.

The statistical method allowed us to process the results of the survey, while
the predictive method allowed us to draw appropriate conclusions.

Results and discussion. Inclusive higher education is a resource that most
increases the chances of people with disabilities for professional fulfillment, to
open their own businesses, to improve their financial situation, to expand social
networks, creative and spiritual growth. The studies made it possible to assess
the relationship between the format in which people with disabilities received
higher professional education and their social achievements. Figure 1 shows the
degree of preparedness of HEI to educate people with disabilities in an inclusive
format.
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Fig. 1. The level of motivational-value, operational-activational,
information-technological readiness of HEI to work
in the conditions of inclusive education

Analysis of the data in Fig. 1 allows us to draw the following conclusions:
the readiness of HEI to work in inclusive education conditions is formed
insufficiently. This is confirmed by the presence of significant indicators of
average and low levels for each of the considered criteria. The presence of
predominantly average, as well as low level of motivational and value readiness
for the work in conditions of inclusive education is explained by the lack of
special knowledge of scientific and pedagogical staff (SPS) about the features of
students with disabilities, their special educational needs and rates of progress in
the educational process, low material interest in working individually with this
category of students. The state of the operational-activational criterion for the
preparedness to work in the conditions of inclusion is characterized as developed
at an insufficient level. It is conditioned by the inability to design corrective and
educational process taking into account heterogeneous composition of the group,
ignorance of technologies of inclusive education organization and possibilities of
its integration with practice, inability to provide personalized support to each
student with disabilities in inclusive educational environment, its integration into
society. Information and technological readiness of HEI to work in an inclusive
education environment is also at a low level. This is due to significant difficulties
in solving professional problems associated with the organization of information
and distance learning of students with disabilities. However, the experience of
HEI in the conditions of quarantine demonstrated a sufficient level of competence
of SPS in the use of existing information and technological resources and
opportunities for the organization of inclusive online practice, adequate
assessment of their own educational activities in the aspect of the organization of
distance learning for students with disabilities.
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Fig. 2. Model of socio-entrepreneurial approach of forming
a system of higher professional inclusive education
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The analysis made it possible to develop a model of socio-entrepreneurial
approach in institutions of higher inclusive education.

In the course of the study organizational-educational, informational-
technological, motivational-valuable conditions, the implementation of which
contributes to a more effective process of forming an accessible process of
higher professional inclusive education, were substantiated. The formation of
the system of organizational-educational, informational-technological,
motivational-valuable conditions is carried out sequentially. At the first,
diagnostic, stage the analysis of existing conditions, preparation for the
organization and implementation of inclusive education, as well as the forecast
of possible risks are carried out. At the second, information-technological, stage
the implementation of activities is carried out, at the third, generalizing, —
verification of the effectiveness of the model implementation is carried out. The
structure of the developed model of formation of higher professional inclusive
education is determined by the purpose of research and allows to trace the
dynamics and different sides of the studied phenomenon. Based on the above,
the system of criteria, indicators, formation of accessible education for students
with special educational needs in the conditions of higher professional
educational system is developed (Table 2).

Table 2
Criteria, indicators, levels of formation of the model of inclusive
education in the higher professional educational system

Criteria | Indicators | Levels
Organizational conditions
Multi-subject |- Tolerance of subjects of the|B —tolerant attitude to the whole

(teachers, integrated educational process process of inclusion

parents, C — partial acceptance, values at the
students, staff, level of legal attitudes

and H — non-acceptance

- Formation of a territorial data

representatives
of institutions
and
organizations)

bank of teachers who have been
retrained in the area of "Inclusive
Education»

B — the database is updated annually
C — the databank is not updated
H — no databank

- Holding training seminars on
inclusive education

B — takes place regularly
C —is held occasionally
H —is not held

Methodological and educational conditions

Normative and
legal support

- Availability of normative
materials on the problem of
inclusive education at the regional,
municipal, institutional level

B —available
C — insignificant amount of information
H — not available

Interagency
cooperation

- Interaction with organizations
and institutions of other agencies,
public associations

B — close cooperation
C — there are fragments of insignificant
H — is not conducted
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Continuation of table 2
Criteria Indicators Levels
Methodological |- Provision of reference and|B — full collateral
support information publications, | C — provision is partial
educational and methodical |H — is not provided
manuals

- Availability of diagnostic tools,
special  correctional  methods,
multimedia materials

B — constantly updated
H — database is not updated
C — database is not available

Material and |- Completeness of the material and | B — fully formed

technical technical base C — partially formed

resources H — not formed

Information - Number of modules, educational |B — full information support
technology programs, placed on the university | C — partial information support
support server H — no information support

Diagnostics

Organizational
and content
component

- The presence of a two-level
diagnostic system (university —
enterprise)

B — the system is fully functional

C —presence of one of the system
components

H —the absence of
system

the diagnostic

Didactic system

- Availability of medical-
psychological and pedagogical
support

B — availability of support with a full
complement of specialists

C — availability of accompaniment with
partial staffing of specialists

N — no accompaniment

- The use of technologies of stage-
by-stage inclusion of students with

B — mastery of technology
C — partial use of technology

disabilities in the educational |H —no use of technology
process
- The variable component of|B—introduction of a corrective
inclusive education component
C —partial  introduction ~ of  the

correctional component
H — no correctional component

- Organization of
integrative activities

optional

B —the plan of activities is complete,
meeting modern requirements for the
inclusion of students with disabilities

C — the plan is superficial

H —no plan

Summarizing all the components, we can conclude that the model of the
formation of higher professional inclusive education, based on the integrity of its
constituent components — target, subject, content-organizational and effective-
criterial, includes a system of organizational and methodological conditions, a
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two-level management structure, a complex organizational and methodological
conditions for the implementation of the management system of inclusive
education, reveals the features of the implementation of the socio-
entrepreneurial approach in higher education institutions.

Conclusion. The creation of conditions and the implementation of an
inclusive educational format in higher education institutions is a serious
challenge for all participants in the educational process. In the case of systematic
problem solving and scaling up of successful practices, in the socio-humanistic
sense, everyone benefits, not just people with disabilities. The receipt by an
individual with a disability of higher professional education in an inclusive
format in itself is a multiple overcoming of social exclusion, and also lays the
foundation for further successful social inclusion.
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website of the Ministry of Education and Science of Ukraine

SPS Knowledge of scientific and pedagogical staff

References:
Consolidated ranking of Ukrainian universities in 2020 (CRUU).
http://osvita.ua/vnz/rating/51741/
Kolupaeva, A. (2009). Inclusive education: realities and prospects: a monograph. Kyiv:
Summit Book. 272 p. https://core.ac.uk/download/pdf/132487725.pdf
On approval of the Concept for the development of inclusive education: Order of the Ministry
of Education and Science of Ukraine dated 01.10.2010 Ne912 (CIED).
http://osvita.ua/legislation/Ser_osv/9189.
Regulatory framework for inclusive education: materials from the official website of the
Ministry of Education and Science of Ukraine (RFIE MESU).
WWW.Mmon.gov.ua/education/average 2009-2010-2011.
On Amendments to Certain Laws of Ukraine on Education on the Organization of Inclusive
Education: Law of Ukraine of 05.06.2014 Ne1324-VII (LUE OIED).
http://zakon.rada.gov.ua/laws/show/1324-18.

50


http://osvita.ua/vnz/rating/51741/
https://core.ac.uk/download/pdf/132487725.pdf
http://www.mon.gov.ua/education/average%202009–2010–2011
http://vlada.pp.ua/goto/aHR0cDovL3pha29uLnJhZGEuZ292LnVhL2xhd3Mvc2hvdy8xMzI0LTE4/

ISSN 2415-3206 Journal
MANAGEMENT Issue 2 (32), 2020

On Amendments to the Law of Ukraine "On Education™ on the peculiarities of access of
persons with special educational needs to educational services: Law of Ukraine of 23.05.2017
Ne 2053-VI1II (LUE PAPSEN). http://zakon.rada.gov.ua/laws/show/2053-19.

Shved, M. (2015). Fundamentals of inclusive education: a textbook. Lviv: Ukrainian Catholic
University. 360 p. https://er.ucu.edu.ua/handle/1/536.

Lorraine, S., Blessinger, P. (2017). Inclusive Leadership in Higher Education. International
Perspectives and Approaches. Pub. Location New York. 236 p.
https://doi.org/10.4324/9781315466095.

Gunn, C. (2017). Cultivating inclusive leadership in higher education teaching through action
learning. Chapter. Inclusive Leadership in Higher Education. Pub. Location New York. 15 p.
https://www.taylorfrancis.com/chapters/cultivating-inclusive-leadership-higher-education-
teaching-action-learning-cathy-gunn/e/10.4324/9781315466095-5.

Brown, Z. (2016). From elitist to inclusive higher education. Book. Inclusive Education. 14 p.
https://www.taylorfrancis.com/chapters/elitist-inclusive-higher-education-zeta-brown/
10.4324/9781315691152-22.

Osler, A. (2012). Higher education, human rights and inclusive citizenship. In: Basit T. &
Tomlinson S. (Eds.)ro Social inclusion and higher education (pp. 295-312). Bristol: Bristol
University Press. doi:10.2307/j.ctt1t891n1.19. https://www.jstor.org/stable/j.ctt1t891n1.19?
seq=1#metadata_info_tab_contents.

Outhred, R. (2012) Reconceptualising inclusion in higher education, International Journal of
Inclusive Education, 16:9, 881-884, DOI: 10.1080/13603116.2011.629690. https://www.
tandfonline.com/action/showCitFormats?doi=10.1080%2F13603116.2011.629690.

Del Mar Garcia-Vita, M.; Barreto, C. (2019). Inclusive education and intercultural
competence in higher education. The European Proceedings of Social & Behavioural
Sciences. P. 1-6. https://dx.doi.org/10.15405/epsbs.2019.04.02.12. https://www.
europeanproceedings.com/files/data/article/85/5250/article_85 5250 pdf 100.pdf.

Forlin, C., Loreman, T. (2014). International Perspectives on Inclusive Education. Measuring
Inclusive Education (International Perspectives on Inclusive Education, Vol. 3), Emerald
Group Publishing Limited. P.ii. https://doi.org/10.1108/S1479-363620140000003009.
https://www.emerald.com/insight/content/doi/10.1108/S1479-363620140000003009/full/html.
Agbenyega, J., Sharma, U. (2014). Leading Inclusive Education: Measuring ‘Effective’
Leadership for Inclusive Education through a Bourdieuian Lens. Measuring Inclusive
Education. International Perspectives on Inclusive Education, Vol.3, Emerald Group
Publishing Limited, pp. 115-132. https://doi.org/10.1108/S1479-363620140000003022.
https://www.emerald.com/insight/content/doi/10.1108/S1479-
363620140000003022/full/html.

Barton, L. (1999). Introduction: Competition, Selection and Inclusive Education, International
Journal of Inclusive Education, 3:1, 1-2, DOI: 10.1080/136031199285138.
https://www.tandfonline.com/action/showCitFormats?doi=10.1080%2F136031199285138.
Chambers, D. (2015). International Perspectives on Inclusive Education. Working with
Teaching Assistants and Other Support Staff for Inclusive Education (International
Perspectives on Inclusive Education, Vol. 4), Emerald Group Publishing Limited, p. ii.
https://doi.org/10.1108/S1479-363620150000004018. https://www.emerald.com/insight/
publication/doi/10.1108/S1479-363620154.

Stentiford, L., Koutsouris, G. (2020). What are inclusive pedagogies in higher education? A
systematic scoping review. Studies in Higher Education, DOIl:
10.1080/03075079.2020.1716322. https://www.tandfonline.com/action/showCitFormats?doi=
10.1080%2F03075079.2020.1716322&area=0000000000000001.

51


http://vlada.pp.ua/goto/aHR0cDovL3pha29uLnJhZGEuZ292LnVhL2xhd3Mvc2hvdy8yMDUzLTE5/
https://er.ucu.edu.ua/handle/1/536
https://doi.org/10.4324/9781315466095
https://www.taylorfrancis.com/chapters/cultivating-inclusive-leadership-higher-education-teaching-action-learning-cathy-gunn/e/10.4324/9781315466095-5
https://www.taylorfrancis.com/chapters/cultivating-inclusive-leadership-higher-education-teaching-action-learning-cathy-gunn/e/10.4324/9781315466095-5
https://www.taylorfrancis.com/chapters/elitist-inclusive-higher-education-zeta-brown/%2010.4324/9781315691152-22
https://www.taylorfrancis.com/chapters/elitist-inclusive-higher-education-zeta-brown/%2010.4324/9781315691152-22
https://www.jstor.org/stable/j.ctt1t891n1.19?%20seq=1#metadata_info_tab_contents
https://www.jstor.org/stable/j.ctt1t891n1.19?%20seq=1#metadata_info_tab_contents
https://dx.doi.org/10.15405/epsbs.2019.04.02.12
https://doi.org/10.1108/S1479-363620140000003009
https://www.emerald.com/insight/content/doi/10.1108/S1479-363620140000003009/full/html
https://doi.org/10.1108/S1479-363620140000003022
https://www.emerald.com/insight/content/doi/10.1108/S1479-363620140000003022/full/html
https://www.emerald.com/insight/content/doi/10.1108/S1479-363620140000003022/full/html
https://www.tandfonline.com/action/showCitFormats?doi=10.1080%2F136031199285138
https://doi.org/10.1108/S1479-363620150000004018
https://www.emerald.com/insight/%20publication/doi/10.1108/S1479-363620154
https://www.emerald.com/insight/%20publication/doi/10.1108/S1479-363620154
https://www.tandfonline.com/action/showCitFormats?doi=%2010.1080%2F03075079.2020.1716322&area=0000000000000001
https://www.tandfonline.com/action/showCitFormats?doi=%2010.1080%2F03075079.2020.1716322&area=0000000000000001

ISSN 2415-3206 Journal
MANAGEMENT Issue 2 (32), 2020

Barkas, L., Armstrong, P., Bishop, G. (2020). Is inclusion still an illusion in higher education?
Exploring the curriculum through the student voice. International Journal of Inclusive
Education, DOI:10.1080/13603116.2020.1776777.  https://www.tandfonline.com/action/
showCitFormats?doi=10.1080%2F13603116.2020.1776777&area=0000000000000001.
Martinez, Y., Porter, G. (2020). Planning for all students: promoting inclusive instruction,
International ~ Journal  of  Inclusive  Education, 24:14,  1552-1567, DOI:
10.1080/13603116.2018.1544301. https://www.tandfonline.com/action/showCitFormats?doi=
10.1080%2F13603116.2018.1544301.

AUTHOR (S) BIOSKETCHES

Gryshchenko Ivan, D.Sc in Economics, Professor, rector, Kyiv National
University of Technologies and Design, Ukraine.

https://orcid.org/0000-0001-7572-4757
Scopus Author ID: 36175765200
Researcher ID: R-7440-2016

E-mail: hrischenko@gmail.com

Yatsenko Valentina, PhD in Economics, Associate Professor, Municipal
establishment "Kharkiv humanitarian-pedagogical academy” of the
Kharkiv regional council, Ukraine.

E-mail: valya.yatsenko.1982@gmail.com

COPYRIGHTS

©2020 The author(s). This is an open access article distributed under the terms of the Creative
Commons Attribution (CC BY 4.0), which permits unrestricted use, distribution, and
reproduction in any medium, as long as the original authors and source are cited. No
permission is required from the authors or the publishers.

HOW TO CITE THIS ARTICLE

Gryshchenko, 1., Yatsenko, V. (2020). Socio-entrepreneurial approach in higher education
institutions on the example of inclusive education. Management, 2(32): 41-52.
https://doi.org/10.30857/2415-3206.2020.2.3.

52


https://www.tandfonline.com/action/%20showCitFormats?doi=10.1080%2F13603116.2020.1776777&area=0000000000000001
https://www.tandfonline.com/action/%20showCitFormats?doi=10.1080%2F13603116.2020.1776777&area=0000000000000001
https://www.tandfonline.com/action/showCitFormats?doi=%2010.1080%2F13603116.2018.1544301
https://www.tandfonline.com/action/showCitFormats?doi=%2010.1080%2F13603116.2018.1544301
mailto:hrischenko@gmail.com
https://doi.org/10.30857/2415-3206.2020.2.3

